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What Was the Goal of
Standards for Success?

m To identify the knowledge and skills
necessary for success in entry-level
university courses and to state these
findings in a way that would allow high
school instruction and testing to be
aligned better with college success

m To analyze state high school
assessments to determine how well they
align with the knowledge and skill
necessary for college success




A Starting Point for Better High School-
College Alignment

m The first step in achieving better high school-
college alignment is clearer understanding of
knowledge and skills for university success

m Standards for Success developed a
comprehensive set of statements derived from
content of entry-level university courses and
their instructors’ expectations

m These standards have been licensed to the
College Board as a foundational element for
use in the development of of the PSAT, SAT,
and AP exams, and the SpringBoard program
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Strengthening Connections
between High School and College

m Clarifying expectations improves
alignment

m By clarifying expectations, Standards for
Success helps open the door to better
communication between high school and
college

m Both high schools and colleges need to
make changes to help more students
make successful transitions that result in
Increased college success




Structure of Standards for
success

m Three-year national study sponsored by the
Association of American Universities

m Conducted by Center for Educational Policy
Research, University of Oregon with assistance from
the Stanford Institute for Higher Education Research

m Sponsored and funded by the Association of
American Universities, 17 member institutions,
and The Pew Charitable Trusts

m Endorsed by an additional 11 AAU institutions
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Key Project Activities

m Develop a statement of “Knowledge and Skills for
University Success”

m Conduct a “National Conversation” at nine participating AAU
institutions

m Send the booklet, Understanding University Success, to every U.S.
high school

m Create a databank of actual examples of course requirements and
student work from entry-level courses at AAU universities

m Analyze 66 state high school assessments for their
alignment with the Knowledge and Skills for University
Success

m Goal: To determine if state tests are providing useful information to
students, teachers, and others regarding college readiness



Timeline of Key
Project Activities

m Three-year grant: April, 2000- October, 2003

= January, 2001- Fall 2002: 9 National Conversation meetings at
universities nationally

m Spring, 2003: CD-ROM and brochure sent to all U.S. public high
schools:

= October 23, 2003: Analysis of state high school assessments
released

m  Subsequent activities

m September, 2003: Standards for Success licensed by the College
Board

m  April, 2005: College Knowledge published by David Conley
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Standards for Success Methodology
Summary

Modified Delphi method

m Repeated reviews by comparable groups combined with expert
analyses at key points

* Nine campus-based National Conversation meetings
* Findings from each meeting synthesized and reviewed by meeting participants

Document analysis of course outlines, assignments, student
work samples to validate National Conversation results

Review by Mid-Continent Research for Education and
Learning (McREL)

Final review by Content Review Panel composed of
professors with disciplinary expertise and interest in and
experience with educational standards

Subsequent comments by state high school assessment
raters on utility, clarity of KSUS standards 4



What Are The Standards?

m SiX content areas
m English
m Math
= Natural Sciences
m Social Sciences
m Second Languages
m The Arts

m Each area has two types of standards
m Foundational Skills
m Academic Content Standards
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Foundational Skills

m Habits of mind that enable students to succeed
In college and to get more out of their college
education

m |nquisitiveness

m Risk-taking, accepting feedback, learning from
mistakes

m Critical and analytic thinking

m Draw inferences, reach conclusions based on an
evaluation of sources and their assumptions

= Support an opinion with a logical argument
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Knowledge Standards

m Each standard has three levels of detail:

m Standard
* Objective
* Criteria
m Example: English
1. Reading & Comprehension
C. Understand the defining characteristics of texts and recognize a

variety of literary forms and genres

C.1. Comprehend the salient characteristics of major types and genres
of texts

C.2. Understand the formal constraints of different types of texts

C.3. Discuss with understanding the effects of an author’s style and use
of literary devices to influence the reader and evoke emotions

C.4. Identify archetypes which appear across a variety of types of
literature...

..C.7
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English Standards & Objectives

Standards:

1)

Reading & Comprehension

2. Writing
|
4. Critical Thinking Skills

Research Skills
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Mathematics Standards &
ODbjectives

Standards:

Computation

Algebra

Trigonometry

Geometry

Mathematical Reasoning
Statistics

T et et —
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Findings from Analysis of State

High School Assessments

B 66 exams from 20 states were
analyzed

m States for which tests were analyzed
iInclude Colorado, Connecticut, lllinois,
Kentucky, Maine, Massachusetts,
Michigan, Minnesota, Mississippl,
Missouri, New Hampshire, New Jersey,
New York, Oregon, Pennsylvania, Texas,
Utah, Virginia, Washington, Wyoming
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State High School Assessment
Analysis

SUMMARY OF STATE RATINGS: ENGLISH

Levd:| A | B | C
Overall State Ratings 3 |18 | 14
State Ratings by KSUS Standard:
Reading/Compr ehension 12 | 13 | 10
Writing 5| 8 |22
Critical Thinking 4 |12 | 19
Resear ch Skills N/R|N/R|N/R

SUMMARY OF STATE RATINGS. MATHEMATICS
Levd:{ A | B | C

Overall State Ratings 029]| 2
State Ratings by KSUS Standard:

Computation 5112 | 14
Algebra 0 19|12
Math Reasoning 1122]| 8
Geometry 0]125]| 6
Trigonometry N/RIN/R|[N/R

Statistics N/RIN/R|N/R




Analysis of Oregon
Assessments

Subject

Test Name

Math

Computation

Algebra

Math Reasoning

Geometry

M ath

Oreg on Statewide Assessm  ent
(Certificateo f Initial Master y, Cl M)

Oreg on Statewide Assessm  ent
(Certificateo f Initial Master y, Cl M)

Oreg on Statewide Assessm ent
(Certificateo f Initial Master y, Cl M)

Oreg on Statewide Assessm  ent
(Certificateo f Initial Master y, CIl M
Proble m Solving

Math & Problem Solving Overall

Wl > |[0|W |

ELA

Reading

Comp

Writing

Critica
Thinking

=nglish

Oregon Statewide As sessment
(Certificate of Initial Mastery,
CIM)

Reading and Literature

Cc

Oregon Statewide As sessment
(Certificate of Initial Mastery,
CIM)

Reading and Literature

Oregon Statewide As sessment
(Certificate of Initial Mastery,
CIM) Reading and Literature

Oregon Statewide As sessment
(Certificate of Initial Mastery,
CIM) Writing

Reading/Li terature & Writing
Overall
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Conclusions

m Most tests neglect or address at a low cognitive level
many areas considered necessary for college success,
particularly critical thinking, research skills, higher
mathematics, and quantitative reasoning

m State testing programs were never designed to align with
college admissions standards

m High school students and teachers are expending
considerable time and energy preparing for tests that
may or may not be consistent with the skills needed to

succeed at the university level
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Alignment and Challenge Audit

m Purpose: Analyze high school course
content assignments, and student work in
relation to KSUS standards to determine
If challenge level is appropriate to
prepare students for college success

m Conducted by Center for Educational
Policy Research on high schools
nationwide
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Types of Data Collected

Teachers:
Teachers with advanced degresas; ways In which thase
ckillz are employed In teaching
Balance of exparienced and new teachears

* Teachers trained In AF; type and amount of training

* Teachers participating In AP scoring, annually and
curnulatively

= Teacher awards and recognitlons

# Teacher Invalvernent on state commitbeas and
organizations related to curriculum

# Mumber and type of teachers teaching outside thelr area

of endarsement

Courses:

= Lgeg of diagnosde data to coordinate course challengs
lewvel and content cowverage with prior student
knowledge and skill
Explicit outcomes Identifled by course
Balance of arademic and non-academic elements In
grading system by course
Allgnment of grading standards wich K35 Foundational
5H iz and Standards
Challenge lawvel

= Materialfconcepts for which mastery will be attained
Means of asseming atainment of masoery

* Purposes of homewaork
Frequency and quanticy of homewark
Academ|c content of homework

* Rate of gtudent comphetion of homework
Criteria for grading

= Instructions given to students

# Ingtructioral support In dewelopment of majar papers
and projects

# Focous on “big Ideas”
Appropriabe challenge level

* Reasonable scope and sequence
Challenge level of books and other Insoructional
materiak
Engagement level of books and othar instructional
materials
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Student Waork

«  Cwalicy of work produced

+  Effort level
Challengs leval

« Allgnment with Knowledge and Skills for Unwersicy
Success Standards

« Qalicy of homewark com pleted

«  Cualicy of work produced

« Qualicy and challenge level of In-dass student work

Curriculum Structure

« Formal and Informal pachs students follow In
practice through the curriculum
Degree to which groups of students mowve
together through the curriculum relatvely
Independant of thelr performance

« Courses with high fallure rates that prewvent
gtudents firom moving on through the higher
levals of a curriculum sequence
How students galn access to high academ k-challenga
courses
Palizlas an whio takes external tests In these classes
[AF, IB testz)

« Opportunites for students to bulld from coursewaork to
participation In major reglonal and natlonal academic
competitions

Report Qutline

Bxample of some of the major headings In a firal reporc

Dremographics and Community Expectations

= Student and community knowledge level of colleage nowledpge
and skl expectations

= Culture, attitudes, extra-curricular activicles and chelr Il mpact
on academlc success

+ Parcentage of students who are working

« Types of |obs and hours of waork

«  Arcitudes towards academic achlevement

« PFatterns of extra-curdcular Involvement

+ Paoct high schoal as pirations
Recormmendations for Improving knowledge of college success
standards

Soructure of the Curriculum
Continulty and loglc

«  Cwerlap, duplicaclon, and om s lons
Course-taking patterns by student group

+  Recommendation for Improving structure of the curriculum to
create greater coherenoe

Challenge Level of the Curriculum

« Horlzontal challenge across courses at a grade level Ina
dEcipline
Wertical challenge acrose grade levals

« Mumbers of students who particlipate In college-prep
curriculum
Gate-keeper courses that prevent access to advanced courses
Mumber and type of Advanced Placement courses that could
b sugtalned by the high school

+  Recommendations for changes In course and assignments to
establish appropriate level of challenge

Alignment with Knowledge and Skills for Wniversity

Success Standards

= English/Language Arts

+  Machematles

+  Sclence
Soclal Studles

+ Second Languages

« Tha Artz

+  Recommendations for additions to the curriculum that help
Improve alignmeant with Knowledge and SHlls for Linkversity
Success Standarck




For More Information or for a
Copy of this Presentation:

m Contact:
= David T. Conley

Center for Educational Policy Research
541-346-6153

david_conley@s4s.org
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